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PART | - ELIGIBILITY CERTIFICATION 12KY1

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Separtment of Education, Office for Civil Rights (BT
requirements is true and correct.

1.

10.

The school has some configuration that includesoomaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

To meet final eligibility, the school must meet 8tate's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

If the school includes grades 7 or higher, the sthwst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

The school has been in existence for five full getrat is, from at least September 2006.

The nominated school has not received the Bluedilgrhools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

The nominated school or district is not refusingRo&cess to information necessary to
investigate a civil rights complaint or to condadlistrict-wide compliance review.

OCR has not issued a violation letter of findingshte school district concluding that the
nominated school or the district as a whole haktgd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

The U.S. Department of Justice does not have aipgisdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12KY1

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 8 Elementary schools (includes&-
(per district designation): 2 Middle/Junior high schools

1 High schools
0 K-12 schools
11 Total schools in district

2. District per-pupil expenditure: 991%
SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Rural

4. Number of years the principal has been in her/bgtipn at this schoc 9

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 7 9 16 6 0 0 0

K 11 12 23 7 0 0 0

1 15 6 21 8 0 0 0

2 13 7 20 9 0 0 0

3 12 8 20 10 0 0 0

4 10 11 21 11 0 0 0

5 10 9 19 12 0 0 0

Total in Applying School: 140



12KY1

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

0 % Asian

0 % Black or African American

0 % Hispanic or Latino
0 % Native Hawaiian or Othd?acific Islande

99 % White

1 9% Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 17%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until| 8
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 13
until the end of the school year.

(3) Total of all transferred students [sum of21
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 017
divided by total students in row (4). '

(6) Amount in row (5) multiplied by 100. 1y

121

8. Percent of English Language Learners in the school0%
Total number of ELL students in the school: 0
Number of non-English languages represented: 0
Specify non-English languages:




12KY1

9. Percent of students eligible for free/reduced-priceals: 63%
Total number of students who qualify: 77

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 12%
Total number of students served: 15

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

0 Autism 0 Orthopedic Impairment

0 Deafness 2 Other Health Impaired

0 Deaf-Blindness 1 Specific Learning Disability

1 Emotional Disturbance 3 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

3 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 3 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 0 1
Classroom teachers 6 0
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 3 4
Paraprofessionals 5 1
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 3 0
Total number 17 6

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 171




12KY1

13. Show daily student attendance rates. Only highashweed to supply yearly graduation re

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 95% 95% 96%» 96% 96%
High school graduation re % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training
Found employment
Military service
Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?



PART |1l - SUMMARY 12KY1

Trapp Elementary is proud to represent the ClanknBoSchool System in Winchester, Kentucky. Trapp
Eagles say "Watch Us Soar!" Our school is a Pred&ligarten through 5th grade school serving 141
students located in a rural setting 11.4 milestssmagt of Winchester, KY (population 16,776). Thiecsd
was constructed in 1905 and was rebuilt in 198ér d&iting completely destroyed by a fire. For many
families, Trapp School and its activities have bencenter of their lives for generations. Togethe
community rallied to encourage the rebuilding @ tommunity school. The fire did not break theispi

of the Trapp community, and classes continuedeah&arby Boones Creek Camp from August 1984 until
April 1986. The county is also known for the distiion of Ale-8 One, an original soft drink since2b.
Clark County is an active farming community proahgccorn, soybeans, tobacco, and cattle.

Trapp Elementary has proven itself for many yearsree of the top performing schools in Kentucky.
Based upon the Commonwealth Accountability TesBggtem and the Kentucky Core Content

Test, Trapp was the first school in the districbéohonored as a State Title | Distinguished Scfaahe
2000-2001 academic year. Trapp School had the $iigiceres for the district, with a 101.7 for tharye
and an average of 99.3 for 2004-2006. Our two-geat was 89.6. Since 1990, Trapp has excelled in
each accountability cycle. In 2001, 2006, and 2808 school was awarded Pacesetter status by the
Kentucky Department of Education, an award givethéotop 5% of all schools in the state. Scoreg hav
been consistently above proficiency (a score 0) 16r the years listed below.

1. 2007 106.2
2. 2008 108.2
3. 2009 101.8
4. 2010 107.0
5. 2011 109.0

Trapp continues to perform well in math and readifth more than 90% of the students Proficient or
Distinguished. In 2011, the school ranked 18tth@nstate accountability testing system.

The mission statement of Trapp Elementary is “Edayywe work and learn together to be successful
tomorrow.” The focus is to help students to refhair highest potential through numerous factonstF
teachers believe success is achieved throughragstimme/school connection. This connection begins
before the first day of school with home visitsteengthen positive relationships and gain insigfat the
whole child. Also, teachers ride the school buseda increase awareness of students' home
environments. During these trips, the teacherst ginee new students with a “Welcome Back to School
bag of goodies and school supplies.

Trapp has a full-time staff of seven classroomheas; including preschool, one special needs teache
and two interventionists. Other half-time stafflude a principal and guidance counselor. Six ianéer
teachers serve our students in speech, media cphyeical education, and music. Support staff mensb
include a part-time Family Resource Director, kigdeten assistant, technology assistant, attendance
clerk, welcome center receptionist, cafeteria stafstodian, and secretary. The entire school famil
continues to strive to help children reach theixmmaim potential and develop into lifelong learners.

Low teacher turnover has contributed to the sucektss small, rural school. Many of Trapp’s teach
have dedicated most of their careers to this scA@alchers at Trapp have high expectations and
encourage all students to do their best. The dataff is proud that after 34 years of excellemmcthe
classroom, one of our teachers was chosen as Ctarkty’s first Teacher of the Year by the Wincheste
Clark County Chamber of Commerce.



Parent involvement has always been critical tosthezess of the school. Parents are welcome and
encouraged to volunteer in classes and participatesir child’s educational environment. The PTO
works together with school faculty to raise monawyffeld trips and educational supplies.

Together, community leaders and school staff wark geam to provide students with extra-curricular
activities. Trapp is excited to involve the stutdein 4-H Club, DARE, Junior Achievement, ChesslClu
Academic Team, Boy Scouts, and Girl Scouts. Thi¢ atel community are committed to the belief that
all children can learn and believe it is importemtvork with the community to help each child reaéh
or her maximum potential.



PART IV - INDICATORS OF ACADEMIC SUCCESS 12KY1

1. Assessment Results;

A. The Commonwealth of Kentucky’'s accountabilitgessment Kentucky Core Content test (KCCT) is
used to measure annual school progress. It galgeentary schools’ performances in Reading and
Math for all third through fifth graders. In addit to reading ans math, Kentucky’s fourth gradees
assessed in Science, and fifth graders are assesSedial Studies and On-Demand Writing. Students’
scores are ranked within four categories: Distiglged (being the highest), Proficient, Apprentice] a
Novice (the lowest possible score). Each schootHfiggency level results are calculated from a
combined percentage of proficient and distinguistmmtes in each content area.

Each school in Kentucky must meet its accountgtiitilex under No Child Left Behind (NCLB). NCLB
requires all schools to reach proficiency by 201#han index of at least 100 out of a possible Ror

to 2009, each school’s performances were recordeedoon that index. Since then, school scores are
reported as the percentage of proficient and djstéhed. The schools are ranked and compared ¢o oth
schools throughout the state.

The new assessments Kentucky adopted for the 2012 school year, for grades 3-8, are collectively
named Kentucky Performance Rating for Educationafjfess (K-PREP). They consist of norm-
referenced test (NRT) and criterion-referenced(teRT) items that encompass multiple choice, ex@¢end
response, and short-answer questions. These testastomized for students in Kentucky.

B. In 3rd grade mathematics, the trend for studehis scored proficient and distinguished (P/D)
averaged 92.4%. Of the five years tested, one 26889-2010, dropped significantly to 83%. Also3idl
grade mathematics, the number of distinguishedewsey year from 44% to 75%.

In 4th grade mathematics, the trend for students seored a P/D averaged 89.2%. One year
achievement rose to 94%, 2008-2009. The numbedudénts scoring distinguished rose from 38% to
76% during the five years.

In both 3rd and 4th grades in mathematics, thegm¢ages of P/D remained high. The percentages that
changed were students moving from proficient tarisiished. This movement shows that Trapp
teachers continuously set high student expectations

In 5th grade mathematics, the trend for studerusrsgy P/D averaged 78.2%. However, the range cfethe
scores was not as stable as 3rd and 4th gradg#mganom 57% to 93%, showing an inconsistency in
performance. The number of distinguished studduntsufates between of 25% to 50%.

Third grade reading scores show a trend of 93.88ta@e in P/D scores. These scores have a range from
83% to 100%. The percentage of students scoritigpgisshed ranges from 18% to 38%.

Fourth grade reading scores show an average o¥®98f 3tudents scoring P/D. The percentage of
students scoring distinguished ranges from 24%%6.4

Fifth grade reading scores show a trend of 84%aaeeof students scoring P/D. The percentage of
students scoring distinguished ranged from 25%986.5

In all three grades in reading, the students’ are inconsistent. The staff believes this insiancy is

due to many differences in students and theirtasli The students may be less well prepared anéaie
advanced than the previous year’s students dueaddety of causes. Trapp teachers are experieénced
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addressing academic levels of the students entdraigclassroom and adapting instruction to mieet t
students where they are and raising them to thgireist level.

In the most recent school year’s data, 2010-20tlLsthool had an achievement gap of 10 or more
percentage points between scores of all studedts@nes of subgroups in the following areas: 3adlg
math and reading comparing to special educatiofthirgrade reading comparing to free/reduced and
special education, in 5th grade mathematics comgaoi free/reduced lunch, and in 5th grade reading
comparing to special education.

To close the achievement gaps between studentarghan free/reduced lunch, who receive special
education services, and non-subgroup student$olibaiing groups have been implemented:

» Reading 360 — grades K-2
* Reading Plus — grades 3-5
» Math 360 — grades K-2
» Math Plus — grades 3-5
* Reading 180 — grades 4-5

Student groups in grades K-2 are formed so thdestis work on mastering basic literacy and math
skills. These small groups ensure that studentseany for the rigorous curriculum in the testeddgs.

For those students in grades 3-5 not masteringegiecReading Plus and Math Plus groups are formed
to re-teach skills until mastery of concepts ishesl or holes in content needed to master nevs skitl
filled.

We have amll hands on deck approach to meeting children’s needs. Funds ar@ tashire resource
teachers to help children who are struggling irdigand/or math.

Long before RTI, the Trapp staff has always takenstance that all children should have every resou
available to them to ensure their success in sciaalay, teachers and staff are more intentionalib
providing those interventions and keeping data doitor progress.

2. Using Assessment Results:

A. Trapp teachers and staff use several assesseseiitis to help improve instruction and student
learning. Classroom teachers administer exit gltghe end of each class to determine mastery tével
the content targeted in the current day’s lesdastutlents do not master the content, those stadéht
be retaught. Teachers either assign homework, gjr@ip instruction, or one-on-one instruction dgrin
special classes to aid in achieving mastery.

Flashbacks are also given daily for teachers ttimoa to assess students’ learning on informatian t
has previously been taught. The use of flashbatkgés that students master content and retain the
information. This concept helps students and teadieeconstantly review, refresh, and reteach
previously taught content.

At the end of units, students demonstrate theinlag on Unit Mastery Checks. These tests haea be
developed by the school district and aligned whth$chools' pacing guides. The scores are used

to document that common core standards are tanghhat students have mastered them. The goai is f
all children to pass these tests with an 80% dndriglf students are not successful, then retegahumst
occur. Reteaching is done in small group instanchiy either the classroom teacher, interventipoist
resource teachers.

To help diagnose and prescribe individualized néedsath, students in K-2 are given the Student
Numeracy Assessment Progressions (SNAP) assessrhentest is given one-on-one with each child
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three times a year assessing forward number waaeseing, backward number word sequencing,
number identification, addition and subtractiongkr patterns, and spatial patterns. All of trersas are
referred to as directionalities. Students are filaced in their appropriate skill level in each
directionality targeted. Grade levels do not matighese groupings, just the skills being targeted
Therefore, each child is placed across grade lévelgroup where his/her own level is being chmajéd.
The six directionalities change every two weeksl, stmdents are regrouped for each directionality.

In reading, students in grades kindergarten thr@mghgrade and any low performing 3rd graders are
administered the Fountas and Pinnell benchmarlssissmnt. These assessments determine students
guided reading levels for placement into small ggourhe focus is then on comprehension strategigs a
building sight word vocabulary. Primary teachers adriangular model to help identify students vahe

at risk. This model includes: Measures of Acadermagress (MAP) scores, letter recognition and
sounds, and numbers of sight words. As studenttemiaster recognition and sounds, they move into
guided reading levels. Intermediate teachers usargyular model that includes: STAR Reading, MAP,
and fluency tests. These scores are all useddk stadents’ progress and to form small readingiggo
Students who are identified to be at risk are gigan the Scholastic Reading Inventory (SRI) to
determine a Lexile score and eligibility for REABQ, a remedial reading program.

To monitor the students’ and school’'s performastadents are given the MAP test three times each
year. This assessment is used as one tool to gawdents’ grade equivalencies in reading, math, and
language. This test is used as a universal scréanait students. If students significantly scomtow
their grade level, this test may be used as evildrat a student needs to be placed in Tier hénRTI
process.

B. To inform parents of students’ assessment igdelachers send home weekly work samples thad coul
include: exit slips, flashbacks, classwork, homdyareekly assessments, and mastery checks. Teachers
also schedule two mandatory parent conferences¢oss and distribute student assessment results.

Student MAP scores are used to communicate witangsithe level at which their child is performing:
above; on; or below grade level. Other parent gemniges are scheduled as needed to discuss student
progress. Phone calls, emails, and texts are e@oihimunicate students’ areas of achievement or
concerns.

Students routinely receive immediate feedback. Bagldfrom student's flashbacks and exit slips essis
them to self-reflect on their mastery of contentMAP testing, students are given a target RITescor
along with their previous RIT score. When testingamplete, their new RIT score is immediately
produced on screen. Further, Mastery Checks attgzagawith students, groups are then formed, and
students work in areas where mastery was not asthiev

In the fall of each year, the school celebratedesttachievement on state testing by hosting aocho
wide assembly where students who score proficiedistinguished are recognized with certificated an
photographs, which are published in the newspdjer.entire school celebrates with refreshmentthdn
spring of every year, proficient and distinguisiséatents are recognized again with a medal. Atlestts
participate in a pep rally which motivates and emages them to do their best.

3. Sharing Lessons L earned:
Trapp Elementary is both culturally and academycatiique. Settled in the foothills of the Appalaahi
Mountains, students come from a long, deep tradgimunded in an excellent education. Teachers have

always taught theshole child. Whether a student is a regular education, spediatation, or an at-risk
student, they are the recipients of highly qualifieesearch-based, best-practice teaching.
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Many examples of this teaching are demonstratexligirout the school day. Every week K-2 teachers
teach sight word recognition, reading at studeguigded reading levels, and reading strategiesitd bu
fluency. Every week these teachers also work irheratitics on basic numeracy skills to build fluency
and create automaticity.

In intermediate grades, Reading Plus provides dppibies for students to receive instruction abard
beyond what takes place in the regular classrooemsare comprehension and fluency. Math Plus
provides other opportunities for a period of recteéag skills not mastered in the regular classroofil
teachers and staff want and expect students tb pradiciency.

In order to teach students most effectively, teechmet weekly to discuss best practices with smter
school, Pilot View Elementary. Because both schaot small, teachers from Pilot View collaborate
with Trapp teachers within their specific gradeelsvto discuss pertinent information regarding siid
performance. District level personnel are alsdt@u/to demonstrate how to best implement highly
regarded standards and technological advances fiuthd district, state, and federal levels. Trapp
teachers can then go to any of the Clark Countyehtary schools and share what they have learned
from implementation of those standards and teclgyodd Trapp.

The district routinely conductsalk throughs at the area elementary schools. Teachers froar oth
schools, as well as the district personnel, conabserve how Trapp is so successful. They alsageo
feedback on ways Trapp teachers further incorpdrasé practice teaching in the school.

Finally, many Trapp school personnel are involvedistrict level committees. Whether it is writing
district-wide Mastery Assessments, involvementhrenDistrict Instructional Leadership Team, or
Council of Councils, Trapp Elementary teachersaaréntegral part of district leadership.

4. Engaging Familiesand Communities:

Trapp Elementary embraces and supports family amtrunity engagement to empower stakeholders so
that students of all backgrounds, culture, and eatgeve at higher levels. Trapp teachers and

staff believe that it takes an entire communitgmsure the success of our students and strivetider
innovative and enriching opportunities for all stats.

Teacher outreach to families include regular mestio discuss academic progress, grade level
benchmarks, the new mathematics and literacy stdsdaomework, and any other areas of concern. To
create a partnership in learning, we communicatle positive postcards, phone calls, conduct home
visits, send home learning materials, and providgmess monitoring data throughout the school year.
Families receive weekly memos, notices, monthlysietters, surveys, school and community event
flyers in our parent-communicator folders to depedffective two-way communication. Staff members
are committed to all families by being highly acibke by phone, e-mail, through written notes,
websites, and in person.

Families and community members have the opportaaiparticipate in scheduled events throughout the
school year. Annual events include Meet and GréghttNOpen House, Grandparents’ Day,
Thanksgiving Dinner, Christmas Program, Nine Weeksts and Awards Assemblies, Family Literacy
and Math Nights, Title | Meetings, and Book Fairs.

Our business Partner in Education, M.D. Billingyeoits four employees to mentor, volunteer, andrtuto
students in all content areas for 1 % hours eadkwkhey assist students academically and personall
as well as donate funds for instructional and reweal opportunities. M.D. Billing personnel are
invaluable positive role models in the school aochmunity.

Trapp’s Parent Teacher Organization (PTO) is knfwrstablishing a strong partnership between
students, parents, staff, and the community. takeholders have the opportunity to be involvethin
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educational process, whether attending eventsntexduing in the school or classroom, chaperonielg fi
trips, or attending decision-making meetings. BpOnsored events attract families, friends, and
neighbors to our much anticipated annual Fall Faktind Field Day bringing together the entire
community. An annual membership drive is held datitio encourage families and community
members to participate in all school functions.

The Family Resource Center collaborates closelly stéff, parents, and the community to offer a
multitude of services that reaches all studentstiagid families to reduce any barriers to learréamgl

improve academic achievement. Business leadersnooity agencies, and faith-based organizations are
committed to the Backpack Program, Reality Faid &rapp Boo Halloween community event.
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PART V - CURRICULUM AND INSTRUCTION 12KY1

1. Curriculum:

Trapp Elementary offers a rigorous, standards-basaitulum that is enhanced by a variety of
programs. The curriculum has been horizontally\aattically aligned to the new national standards, a
well as Kentucky Core Content 4.1 and KentuckytsgPam of Studies. Curriculum maps and pacing
guides have also been developed. Within the cuaneunaps are daily learning targets that the te@che
display and reference while teaching. The targeéble the students to fully understand the sKiksyt

are learning and to communicate their learningaogiffely. It also helps teachers plan lessons tret a
congruent to the standard(s) they are teaching.n@mmassessments, called Mastery Checks, have also
been created to monitor student progress at thefeeach unit of study. Professional learning
communities have also been implemented to alloshiea the opportunity to plan together, discuss
effective teaching strategies, and analyze indalidtudent data.

Response to Intervention is an important compoagtite instructional program at Trapp Elementary.
All students participate in differentiated TierrdaTier Il instruction to enhance their learningeSific,
research-based Tier Il and Tier Il interventioognams are used to provide remediation to at-risk
students.

Each classroom is equipped with a document carpevgector, iPad, laptop, and desktops for instorcti
and individual student use. When students arectwssing technology within the classroom, they may
use the computer lab. Technology is incorporatémllessons as much as possible because the doal is
develop 21st Century digital learners.

The teachers at Trapp Elementary believe that mgddithe foundation of all learning, so they sghh
expectations and work diligently to help all studemecome proficient readers. Whole group, as agll
small, differentiated group instruction is providedall students. The Literacy Specialist asststs t
classroom teachers with assessing students andariogitheir progress on a regular basis. She also
forms the small, flexible groups to ensure thasaltdents receive instruction on their readinglle®ace
teachers know the students' reading levels, theyhesLiteracy First process, as well as otheraresed-
based materials, to provide quality, explicit instion that is aligned to the new national stanslard
Reading is also integrated into other subject a@asovide students with opportunities to userthei
learning skills in a variety of contexts.

The math curriculum is also aligned to the newamai standards. Fluency and problem solving are the
two main objectives of the math program. Studeagfess is monitored closely using a variety oadat
flashbacks, exit slips, classwork, mastery chell&l?, MAP probes, and FasttMath. Then, teachers
work closely with the Math Specialist to createeimention groups for the students who need remedial
instruction. The Math Specialist also collaboratesach classroom for 30 minutes and helps provide
direct instruction and assistance to any studehtsiveed it.

The science curriculum is based on Kentucky Conet€d 4.1 and includes the three areas of science:
life, earth, and physical. Students learn the adritg conducting experiments using the scientifetimd
and creating projects. They also have opportuniti¢ake field trips and listen to a variety of gue
speakers.

The social studies curriculum is also aligned toitdieky Core Content 4.1. Teachers strive to brineg t
curriculum to life and help students make real-dib®mnections. Students participate in assemblidsan
reality fair, hear guest speakers, attend a Veseiay service, and take field trips. They alsgkee
informed about current events by reading “Schatdsgws.”
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The students at Trapp also participate weekly isimyyhysical education, guidance, library skiisd
computer lab. Third, Fourth, and Fifth Grades &lawe an enrichment period on Friday afternoonsyThe
can choose from a variety of classes includingng&be sign language, drama, art, cooking, photdgrap
and digital storytelling.

2. Reading/English:

Trapp Elementary follows district reading curriaul@locuments aligned to the new standards. The
documents help ensure fidelity in instruction asrtbe district and provides our students with ametd
literacy program using formative and summative sssents to measure progress.

Several years ago, the district underwent traiirigteracy First, which is a process, not a progra
utilizing research-based instructional stratedgnes tvork with any texts or materials. Scaffoldisgn
important part of the literacy program as Liter&anst’s me-we-two-you approach is used to gradually
remove teacher support as students become morngeindent learners.

In the primary grades, the Literacy First PhonatagAwareness Skills Test (P.A.S.T.) and Phonics
continuum is used to monitor student progress aBidtain forming small remedial skills groups. In
addition to the whole-group instruction receivedha classroom, small-group instruction is provided
through the Reading 360 groups to emphasize readimgprehension strategies and build sight word
vocabulary. These groups are formed based on tike@G®Reading Level measured by the Fountas &
Pinnell Benchmark Assessment System. First anchseg@ders showing the greatest need in reading
benefit from placement in Fountas & Pinnell’s LeagtLiteracy Intervention.

Intermediate grades utilize the Scholastic Readdt8gram to provide additional support to strugglin
readers. Placement is determined by MAP, SRI scaresother data used by our school. Remedial
Reading PLUS is also used to boost groups for graeetaught by literacy specialists to provide
additional instruction in foundational skills.

Trapp teachers make strategic instructional graygecisions based on a variety of data given irfdlhe
winter, and spring. MAP, STAR, Fluency, and Acceted Reader are assessments or programs used to
provide data about student performance. Teacheke iha regular practice to look at all data when
making instructional decisions.

Having school-wide Title | status, funds are useHite as many resource teachers as possible to aid
struggling students. Some of these funds are wsbdid Family Literacy Nights to promote parent
involvement and train parents with strategies ip Heeir child become better readers at home.

It is the belief of Trapp Elementary teachers aaff that while primary students are LEARNING TO
READ, they progress to intermediate grades wherelhiift begins and READING TO LEARN becomes
the focus. The staff works together as a team awthatever it takes attitude to meet students where
they are and take them as far as they can go.

3. Mathematics:

The school’'s mathematics curriculum is based upeatimg the Common Core Standards. The
kindergarten through 2nd grade classrooms usetigagisns as their driving instructional program.
However, as with any textbooks, our teachers dahatys find that all the standards are covered, an
supplemental materials are also needed. The adkghrough 5th grade use Coach books to guide
instruction, along with other supplemental materialhe school’s focus is to meet the standards wit
research-based materials that provide studentsimgtiuction, practice, and real world problem-gadv
tasks. Another resource all of our classroomszatils quantiles.com. This tool allows teachersuid p
resources based on the standards.
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Intervention for students who are not masteringstaedards is a high priority. In kindergarten astl
grade, students take weekly MAP math probes. Stademo pass the probes are moved to the next
probe. Students who do not attain 80% or higheamemn that skill with additional instruction givéor
those skills. They remain in this instruction Untastery. Students are placed in the level at lwtiieir
independent learning is being challenged and deeelo

In grades kindergarten through 3rd grade, studmetsnonitored in their math readiness through SNAP
testing. Students are assessed on the followimgtthnalities: number identification, forward and
backward number sequencing, finger and spatia¢etf and addition and subtraction. Each skill is
assessed on a continuum between 0 and 50, witkiBf mastery. Every two weeks groups are
developed to target these directionalities. Eaoligis based upon one directionality and the ramtjee
continuum the group has not mastered. Every studegrades kindergarten through 3rd grade is in a
SNAP group based on his/her individual needs.

In grades 3 through 5, students needing interveraie identified through the use of pretests, nmaste
checks, flashbacks, and exit slips. Students wke hat mastered a skill during regular instruction,
attend a 30-minute small group session where icistruis individualized. Students in groups fludtua
based on their needs.

Classrooms have an interventionist who is in tlyeliag classroom during math instruction to provide
smaller teacher/student ratios. The interventtaniures that students needing additional helpivedt
during the normal instruction time. A smaller teadstudent ratio helps to decrease the number of
students who need intervention because needs amdunieg the class when issues arise.

4. Additional Curriculum Area:

Scientific discoveries and technological advancdamare transforming our lives at an ever-increasing
pace. Therefore, students at Trapp Elementaryxg@sed to standards-based science instruction in
kindergarten through fifth grades. Teachers woligelitly to provide engaging activities that sugadt
three strands of science including Life, Earth, Bhgisical Science. A variety of learning styles ar
addressed through varied, unique engaging lessomdl. grade levels, teachers use the adopted text,
"United Streaming", science learning centers, attl-on investigations using the scientific process
field trips and the incorporation of technologyetacourage students to become tomorrow’s
environmentalists, chemists, and meteorologists.

Reading is one of life’s most essential skills, #melscience textbook provides additional oppotiesi
for students to develop and apply these skills. Sdience text reinforces all of the essential bsisits in
cause and effect, compare and contrast, main ahebinterpreting graphic sources of information.
Children can integrate what they learn in scienith what they learned throughout the day in other
areas.

All grades at Trapp Elementary have access tortbkess possibilities of integrating Discovery
Education into their science curriculum. Featurextent is in the form of full videos, lesson plamsl
articles that all reinforce and capture the minfdsuw curious scientists visually and auditorially.
Discovery Education helps children make real woddnections to science and ignite the spark thgt ma
eventually lead to future environmentalists, bidgdtgy and meteorologists.

Learning centers at the kindergarten through segoade level allow the students to investigate and
explore science concepts through art, songs, amlsior he intermediate grades have many
opportunities to explore science and analyze prodl show what they can do using the scientific
process. Trapp Elementary has created a classitbedwfith curious self-motivated scientists thrbug
science fairs that give the K-5 students an oppdsttio plan and implement their own investigations
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Trapp is supportive of field trips that take thedgnts away from the four walls of a classroomxjaare
science in and around nearby communities. The yausigdents take a yearly trip to the Explorium in
Lexington, Kentucky. There they explore nine dissrgvzones filled with interactive exhibits thatpie
imagination and curiosity. Environmental Day, hddig the local 4-H Club is a favorite trip for the
fourth and fifth graders. Held at the local Boo@eek Camp, students have the opportunity to egplor
the water cycle, food chains, animal adaptationd,rauch more. The Hummel Planetarium located on
the campus of Eastern Kentucky University in RichohdKentucky allows students to experience the
wonders of the galaxy or view the beauty of theagve. Also, Bluegrass PRIDE, an organizatioh tha
offers environmental lessons that are aligned toteky Core Content, continues to be an excellent
outside science resource to the school.

Whether exploring science in the classroom or total field trip, the subject remains a favorite fo
many students.

5. Instructional Methods;

Trapp Elementary teacher and staff believe thaghatudents learn in the same way or style, so
differentiated instruction is required to meet indual needs and allow for student success. Oppitids
are provided to help each student learn at higootvn level.

Teachers provide modified lessons that incorpakiearning styles. Different activities are useithin
the class to engage all learners and provide aaugdearning environment. Teachers integrate many
hands-on kinesthetic activities that include musangs, and cooperative learning groups to difteatn
instruction. Teachers also model lessons in maffigrdint formats including document cameras,
projectors, Smart Boards, and various computepfedentations to help engage all learners. Teacher
feedback is one of the most critical components leksson for students’ understanding. To conclude a
lesson, teachers have students complete exittsligsmonstrate their understanding of the content.

Plus Groups for students who learn at a slower pee@lso provided. Using exit slips and mastegckh
data, students who have not shown an understaindihg classroom are placed into small groups to
focus specifically on the material not masteredd8hts not involved in the plus groups are provided
with enrichment opportunities in the classroomxpaad their learning.

The staff meets weekly to review RTI (Responseterlention) plans for at-risk students. At these
meetings, teachers and interventionists examiretdanake decisions for these students. Intervesitio
times, and progress monitoring are then determioeishdividual students.

Trapp also offers an ESS (Extended School Serpicgram. Students stay after school two days per
week for extra instruction. During this time stutiereceive one-on-one instruction time, small group
instruction, and feedback on the skills being asisizd.

Two software programs are used with students ngeatiditional help in mathematics: Fluency and
Automaticity through Systematic Teaching with Teglogy (Fastt Math) and Vmath. Fastt Math groups
meet twice weekly to work on automaticity of bafsicts. Vmath offers basic facts, but specific lesso
are also assigned that correspond to the contergntly being taught in class or areas where aattidi
help is needed. Read180 is another software progtitized to provide individualized reading
instruction for identified students. Students maptate in three parts of a Read180 class: instmgti
technology, and independent reading.

Through many different strategies and instructionathods, the Trapp Elementary faculty and sta#f us
differential instruction strategies to addressdahallenge of meeting the needs of all learners.
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6. Professional Development:

Trapp Elementary believes quality professional tigument is of the utmost importance for all staff i
order to have the greatest impact on student legrifine Clark County Board of Education requireshea
certified staff member to obtain 24 professionaladepment hours each school year. Numerous
invaluable workshops have been offered includingyRBayne, the author of “Children of Poverty,” who
presented a lecture that opened our eyes to howvauistudents approach education and how we can
help them overcome poverty’s obstacles.

On a school-wide level, Trapp Elementary staff tredhonor of attending a lecture of Dr. Harry and
Mrs. Rosemary Wong. They are the authors of "Thst Blays of School: How to be an Effective
Teacher." The lecture was both informative anccatianal. It provided a wealth of knowledge in the
area of planning and formulating classroom procesisp that education takes the forefront in the
classrooms.

The Clark County Board of Education strongly bedigin the goals and missions to ensure high
academic success of all students. Teachers lgaregarticipating in designing English/LanguagesArt
and mathematics units countywide. Mastery Chesksmsnents have been developed to coordinate with
the new language arts and math standards.

Technology is an ever-growing and prominent arerapp. Professional development activities in
which Trapp staff members have participated incBNAP, Vmath, Read & Write GOLD, and
Smartboard trainings. Each teacher has receiagdrig on iPads and applications to use in classroo
instruction. Finally, training has been offeredsatting up classroom web pages; each teacher is
encouraged to create his/her classroom web pagmaimdain throughout the year.

An important asset in instructional and profesdidieaelopment activities is having reading and math
specialists in the building on a daily basis fommoging the staff. Professional development idwatad
and examined yearly for continued growth.

7. School Leadership:

The leadership structure of the school is uniguetdithe fact the school does not have a Schoa@Bas
Decision Making Council that exists in most schanl&entucky. The school relies on teachers and
staff, principal, and PTO to make school decisithias focus on student achievement.

It is the philosophy of the school leadership tou®on obtaining and training the very best statirder
to provide rigorous instruction for all student®&he staff plays a huge part in the school's succéke
connections with families, community members, teaststaff, and students allow the school to have a
positive climate to ensure a successful schoohiegrenvironment.

It is the school's philosophy for leadership tovyule the staff with the tools needed to allow shide¢o
be successful. These tools include needed traitésfgnology, and resources for students and staff.

The principal has built a strong, long-term relasibip with his staff and community that allows the
school to continue the momentum of success fromtgegear. Being a principal between 2 schools, th
schools rely on teamwork and leadership of teadaisstaff in addition to the principal. The prpad
supports the staff to make decisions in his abstmeasure procedures are followed and students are
held to high expectations.

In conjunction with his district, the principal happlied and received various grants for arts and
humanities, technology, and additional resourcekidting AmeriCorps. These resources have allowed
students to receive significant opportunities tactemastery.

18



The principal works closely with the PTO to schedeNents for the students and provide many incesitiv
for attendance, testing, and citizenship; Examiplelside: Citizenship Lunch, Attendance Dash fosiGa
and treat parties to motivate students. All stislare encouraged and believe that as Trapp Edigéss,
can soar high!
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: (Test: Kentucky Core Content T
Edition/Publication Year: 2002011 Publisher: Measured Progress
2010-2011| 2009-201C | 2008-200¢ ' 2007-2008 2006-2007

Testing Month May May Apr Apr Apr
SCHOOL SCORES

Proficient & Distinguished 92 83 100 93 94
Distinguished 75 71 60 50 44
Number of students tested 24 17 14 16 16
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient & Distinguished 93

Distinguished 62

Number of students tested 13 7 7 7 9

2. African American Students

Proficient & Distinguished

Distinguished 0 0 0 0 0
Number of students tested

3. Hispanic or Latino Students

Proficient & Distinguished

Distinguished 0 0 0 0 0
Number of students tested

4. Special Education Students

Proficient & Distinguished

Distinguished

Number of students tested 5 2 2 3 1
5. English Language L ear ner Students

Proficient & Distinguished

Distinguished 0 0 0 0 0
Number of students tested

6.

Proficient & Distinguished

Distinguished

Number of students tested

NOTES:

12KY1
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: (Test: Kentucky Core Content Te
Edition/Publication Year: 2002011 Publisher: Measured Progress

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May May Apr Apr Apr
SCHOOL SCORES

Proficient & Distinguished 96 87 93 93 100
Distinguished 33 18 27 36 38
Number of students tested 24 17 14 14 16
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient & Distinguished 92

Distinguished 15

Number of students tested 13 7 7 7 9

2. African American Students
Proficient & Distinguished
Distinguished

Number of students tested

3. Hispanic or Latino Students
Proficient & Distinguished
Distinguished

Number of students tested

4. Special Education Students
Proficient & Distinguished
Distinguished

Number of students tested 5 2 2 3 1
5. English Language L ear ner Students
Proficient & Distinguished
Distinguished

Number of students tested

6.

Proficient & Distinguished
Distinguished

Number of students tested
NOTES:

12KY1
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: « Test: Kentucky Core Content T
Edition/Publication Year: 2002011 Publisher: Measured Progress

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May May Apr Apr Apr
SCHOOL SCORES

Proficient & Distinguished 88 88 94 88 88
Distinguished 76 a7 59 38 38
Number of students tested 17 17 16 16 16
Percent of total students tested 100 100 100 0 10 100
Number of students alteaitively assesse 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient & Distinguished 82 82 88
Distinguished 64 28 22
Number of students tested 11 11 11

2. African American Students

Proficient & Distinguished

Distinguished 0 0 0 0 0
Number of students tested

3. Hispanic or Latino Students

Proficient & Distinguished

Distinguished 0 0 0 0 0
Number of students tested

4. Special Education Students

Proficient & Distinguished

Distinguished

Number of students tested 1 4 2 1 6
5. English Language L ear ner Students

Proficient & Distinguished

Distinguished 0 0 0 0 0
Number of students tested

6.

Proficient & Distinguished

Distinguished

Number of students tested

NOTES:

12KY1
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: « Test: Kentucky Core Content T
Edition/Publication Year: 2002011 Publisher: Measured Progress

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May May Apr Apr Apr
SCHOOL SCORES

Proficient & Distinguished 94 95 89 88 100
Distinguished 35 24 24 38 44
Number of students tested 17 17 16 16 16
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient & Distinguished 91 91 100
Distinguished 18 31 27
Number of students tested 11 11 11

2. African American Students

Proficient & Distinguished

Distinguished 0 0 0 0 0
Number of students tested

3. Hispanic or Latino Students

Proficient & Distinguished

Distinguished 0 0 0 0 0
Number of students tested

4. Special Education Students

Proficient & Distinguished

Distinguished

Number of students tested 1 4 2 1 6
5. English Language L ear ner Students

Proficient & Distinguished

Distinguished 0 0 0 0 0
Number of students tested

6.

Proficient & Distinguished

Distinguished

Number of students tested

NOTES:

12KY1
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: !Test: Kentucky Core Content T
Edition/Publication Year: 2002011 Publisher: Measured Progress

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May May Apr Apr Apr
SCHOOL SCORES

Proficient & Distinguished 88 93 57 88 65
Distinguished 25 50 33 50 26
Number of students tested 16 14 17 16 23
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient & Distinguished 100 73
Distinguished 66 16
Number of students tested 8 8 9 11 15

2. African American Students

Proficient & Distinguished

Distinguished 0 0 0 0 0
Number of students tested

3. Hispanic or Latino Students

Proficient & Distinguished

Distinguished 0 0 0 0 0
Number of students tested

4. Special Education Students

Proficient & Distinguished

Distinguished

Number of students tested 6 1 2 1 2
5. English Language L ear ner Students

Proficient & Distinguished

Distinguished 0 0 0 0 0
Number of students tested

6.

Proficient & Distinguished

Distinguished

Number of students tested

NOTES:

12KY1
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STATE CRITERION-REFERENCED TESTS

Grade: !Test: Kentucky Core Content T
Edition/Publication Year: 2002011 Publisher: Measured Progress

Subject: Reading

Testing Month May May Apr
SCHOOL SCORES

Proficient & Distinguished 94 93 62
Distinguished 50 29 19
Number of students tested 16 14 17
Percent of total students tested 100 100 100
Number of students alternatively asse: 0 0

Percent of students alternatively assessed 0 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient & Distinguished
Distinguished

Number of students tested

2. African American Students
Proficient & Distinguished
Distinguished

Number of students tested

3. Hispanic or Latino Students
Proficient & Distinguished
Distinguished

Number of students tested

4. Special Education Students
Proficient & Distinguished
Distinguished

Number of students tested

5. English Language L ear ner Students
Proficient & Distinguished
Distinguished

Number of students tested

6.

Proficient & Distinguished
Distinguished

Number of students tested
NOTES:

88 100 55
38 42 33
8 8 9
0 0 0
0 0 0
6 1 2
0 0 0
12KY1

76
38

16
0 10
0
0

82
28
11

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Apr Apr

95
30
23

100
0
0

93
33
15
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May May Apr Apr Apr
SCHOOL SCORES
PROFICIENT & DISTINGUISHED 89 87 82 89 80
DISTINGUISHED 61 56 49 46 34
Number of students tested 57 48 47 48 55
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
PROFICIENT & DISTINGUISHED 84 90 72 93 84
DISTINGUISHED 56 60 31 42 39
Number of students tested 32 22 22 29 35
2. African American Students
PROFICIENT & DISTINGUISHED 0 0 0 0 0
DISTINGUISHED 0 0 0 0 0
Number of students tested 0 0 0 0 0
3. Hispanic or Latino Students
PROFICIENT & DISTINGUISHED 0 0 0 0 0
DISTINGUISHED 0 0 0 0 0
Number of students tested 0 0 0 0 0
4. Special Education Students
PROFICIENT & DISTINGUISHED 75
DISTINGUISHED 33
Number of students tested 12 7 6 5 9
5. English Language L ear ner Students
PROFICIENT & DISTINGUISHED 0 0 0 0 0
DISTINGUISHED 0 0 0 0 0
Number of students tested 0 0 0 0 0
6.
PROFICIENT & DISTINGUISHED 0 0 0 0 0
DISTINGUISHED 0 0 0 0 0
Number of students tested 0 0 0 0 0
NOTES:

12KY1
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STATE CRITERION-REFERENCED TESTS

Subject: Reading

Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May
SCHOOL SCORES

Proficient & Distinguished 94
Distinguished 38
Number of students tested 57
Percent of total students tested 100
Number of students alternatively asse: 0

Percent of students alternatively assessed 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient & Distinguished 90
Distinguished 21
Number of students tested 32

2. African American Students

Proficient & Distinguished

Distinguished 0
Number of students tested 0
3. Hispanic or Latino Students

Proficient & Distinguished

Distinguished 0
Number of students tested 0
4. Special Education Students

Proficient & Distinguished 83
Distinguished 8
Number of students tested 12

5. English Language L ear ner Students

Proficient & Distinguished

Distinguished 0
Number of students tested 0
6.

Proficient & Distinguished

Distinguished 0
Number of students tested 0
NOTES:

12KY1

May

91
23
48

100

91
43
22

Apr

80
23
47

100

72
31
22

Apr

85
37
46
0 10
0
0

89
40
29

Apr

97
36
55
100
0
0

97
35
35
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